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Abstract: This article explores the organization of the educational 
process in institutions that train personnel for the Ministry of Internal 
Affairs of Ukraine (hereinafter “the MIA of Ukraine”). The analysis 
is conducted at the theoretical and methodological level, focused on the 
specific challenges of wartime conditions. The article addresses key issues, 
including ensuring the safety of students and instructors, adapting 
curricula to the realities of war, introducing field-based training and 
internships, and implementing innovative approaches to prepare 
personnel for work in complex conditions. The discussion highlights 
integrating international practices alongside the authors’ methodical 
recommendations. Despite the significant challenges of training future 
employees of the MIA of Ukraine in wartime, these challenges also 
create new opportunities for growth and innovation. Drawing on 
international experience, the article emphasizes the importance of 
innovative teaching techniques, updated field training formats, enhanced 
safety measures, and the integration of advanced technologies. The 
authors offer practical recommendations and present an original model 
for safe learning in institutions operating under specific wartime 
conditions. It is hoped that this contribution will support the continued 
delivery of high-quality training for employees of the MIA of Ukraine, 
even in the most challenging circumstances. However, since the findings 
of the article are theoretical in nature, their validity needs to be 
confirmed using empirical methods. This should be addressed in the 
authors’ future publications. 

Keywords: safety of future employees at the MIA of Ukraine in 
wartime, field training, practical sessions at training grounds, 
instructor internships in combat zones, curriculum adaptation, 
collaboration. 
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Introduction 

Since 2014, and with a significant escalation in 2022, Russia’s 
aggression against Ukraine has significantly influenced all areas of public life, 
including the educational system. Higher education institutions responsible 
for preparing future employees for the MIA of Ukraine have faced the 
critical challenge of adapting their educational processes to wartime 
conditions. These adaptations address two key priorities: 1) ensuring the 
physical safety of students and 2) delivering effective training for 
professionals who must operate in high-risk environments, maintain public 
order, and protect citizens’ rights during the war.  

Ukrainian civilian higher education institutions have demonstrated 
successful adaptations to wartime demands. One notable example is the 
National University “Zaporizhzhia Polytechnic,” which has responded to 
the military challenges proactively. The university has ensured the continuity 
of education by integrating digital technologies. To minimize the impact of 
wartime risks, the administration has implemented measures to safeguard its 
digital infrastructure, including backup power sources, stable Internet access, 
and developing a distributed database. Additionally, the university has 
expanded its range of digital services, continuously enhancing the efficiency 
of its educational activities (Greshta et al., 2023).  

Maintaining and improving the quality of education during wartime 
demands personalized and often unique approaches and solutions. 

Research relevance 

Some fundamental learning strategies during martial law are quite 
clear. These include integrating new teaching methods, adapting curricula to 
wartime realities, and ensuring student safety. These measures could 
potentially help maintain the quality of training even under such challenging 
conditions. However, the continued development of this system depends on 
support from the state, the international community, and an innovative 
approach to organizing education. Students need relevant theoretical 
knowledge and practical skills to work in combat situations, emergencies, 
and humanitarian crises. 

Ukrainian researchers are actively examining personnel training for 
various sectors, including the State Emergency Service of Ukraine and the 
national police. They propose strategies for transforming Ukrainian 
education during wartime, ensuring the quality of higher education under 
martial law (Zayachuk, 2025), and evaluating the prospects for maintaining 
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education quality and safety from the perspective of key stakeholders 
(Zozulak & Bashuryn, 2023). Furthermore, recent studies are closely related 
to this issue. Koval & Pazen (2024) are developing adaptive programmes for 
institutions with specific learning conditions, focusing on resource 
redistribution and shifting priorities. The researchers emphasize that security 
breaches, displacement, financial instability, and limited resource access lead 
to significant changes in the educational environment. In turn, these 
challenges require institutions to be highly adaptable, creative, and resilient 
in ensuring the continuity and quality of education, even in such difficult 
circumstances (Koval & Pazen, 2024). 

Various aspects of transforming legal education and police officer 
training have been examined by Albul (2023) and Shemelynets (2022). Their 
research focuses on specific areas such as physical conditioning, 
professionalism, and safety measures for future police officers, as well as the 
role of military training in professional development. Additional studies 
address firearms training, legal protection (Khatsaiuk et al., 2021), and the 
reflections of participants on their safety and the quality of education during 
wartime (Zozulak & Bashuryn, 2023). A shared challenge for all institutions 
lies in implementing online education and ensuring the continuity of 
operations for displaced institutions, all while adhering to sustainable 
development goals and fostering partnerships (Zayachuk, 2025). 

A significant limitation of these studies, and a primary factor 
underscoring the relevance of this article, is their exclusive focus on Ukrainian 
realities. They minimally incorporate international perspectives on transforming 
education for future rescuers and police officers in crises. Additionally, there is 
insufficient emphasis on safeguarding students during the educational process, 
particularly in the context of internships and field training. 

Accordingly, this article aims to explore international research on the 
transformation and organization of the educational process in universities 
that prepare officers for law enforcement agencies. Drawing on global 
experiences, it seeks to provide practical recommendations for ensuring the 
safety of future rescuers and police officers during wartime. This includes 
strategies for training in field conditions, conducting exercises, and 
participating in internships within combat zones. The overarching objective 
is to develop an improved methodology for safely training future officers in 
field settings under wartime conditions. 

Importantly, this research is viewed as theoretical and 
methodological. The authors aim to critically review the current global 
experience related to the problem. Also, it is crucial to summarize and select 
the most valid approaches. Finally, it is essential to present a generalized 
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model (methodology) that could serve as a framework for addressing the 
educational challenges of safely training future employees of the MIA of 
Ukraine during the war with Russia. 

Methodology 

To accomplish this objective, the authors conducted a thorough 
review of relevant literature and performed a systematic analysis to extract 
methodologies suited to the Ukrainian educational context. Besides, they 
synthesized international practices, tailored them to align with Ukrainian 
realities, and employed educational-pedagogical modelling to formulate 
specific methodical recommendations, culminating in a comprehensive 
methodological framework. 

Criteria for selecting sources. To achieve the theoretical and methodological 
results of the article, the authors carefully selected bibliographic sources. This 
selection was based on the principles of relevance, normative and legal validity, 
interdisciplinarity, and practical applicability. 

First, the analysis included international legal documents (outlined 
below) that establish ethical, legal, and humanitarian frameworks for future 
employees of the MIA of Ukraine in conflict situations. These documents 
also regulate cadet training in institutions with specific conditions. The 
choice of these sources was grounded in the need to safeguard both citizens’ 
fundamental rights and the safety of cadets during their training. 

The second group of sources reflects applied educational 
transformations in wartime conditions, including studies by Koval & Pazen 
(2024), and Sazanova (2022), among others. These studies highlight the 
specifics of preparing future employees of the MIA of Ukraine in high-risk 
environments. 

The third group includes international experiences from countries 
with a history of conflict and security reforms, such as the USA, Israel, and 
EU countries. These nations were selected for their systematic, innovative, 
and evidence-based approaches to police training in the face of hybrid or 
full-scale threats (Keller, 2010; Jonathan-Zamir et al., 2015; Spitka, 2023). 

Finally, the authors focused on sources with a high level of analytical 
depth and methodological rigour. This enabled them to understand the 
experience and adapt it to Ukrainian conditions through pedagogical 
modelling. As a result, the selection of sources has become a tool for 
justification and a heuristic mechanism for creating a model that combines 
theoretical precision with practical relevance in wartime conditions. 

The article draws on the Law of Ukraine “On Higher Education” 
(Verkhovna Rada Ukrainy, 2014), which outlines that institutions with specific 
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learning conditions are state-owned entities tasked with training cadets, 
students, and adjuncts across various levels of higher education. These 
institutions prepare individuals for leadership roles within the МІА of Ukraine, 
meeting the ministry’s needs, the central authority responsible for civil 
protection policies, and the agency overseeing criminal penalty enforcement. 

In formulating principles, methods, technologies, and strategies for 
safely training future employees of the MIA of Ukraine during wartime, the 
Code of Conduct for Law Enforcement Officials served as a reference 
(Office of the High Commissioner for Human Rights, 1979). This document 
outlines ethical and professional standards for law enforcement officers, 
emphasizing human rights protection, the prohibition of torture, the 
proportional use of force, and adherence to International Humanitarian Law 
(European Commission, n.d.). These international laws specify the rights 
and responsibilities of law enforcement personnel in conflict zones, stressing 
civilian protection, humanitarian aid facilitation, and avoiding involvement in 
military operations inconsistent with their duties. 

Further guidance was derived from resolutions by the United Nations 
Security Council (n.d.). These documents underscore the need to safeguard 
fundamental rights, safety, and freedoms, even in wartime conditions. Together, 
these frameworks, combined with a synthesis of international practices on 
educational safety for institutions with specific learning conditions, contribute to 
the international relevance of this article. Additionally, surveys of police officers 
from peaceful countries reveal mixed perspectives on the military model of 
policing. While many view it negatively or ambiguously during peacetime, they 
recognize the importance of certain military competencies and attributes in 
crises. These include stress management, leadership organization, and discipline, 
which become particularly relevant during emergencies and wartime scenarios 
(Shernock, 2016). 

International relevance and authors’ contribution 

This article combines analytical insight, international experience, and 
methodological modelling to improve professional training of security 
officers during wartime. 

First, the aim of the article is itself innovative. It seeks to exceed the 
traditionally domestic Ukrainian perspective on training future employees of 
the MIA of Ukraine during wartime by systematically incorporating 
international practices. These include methodologies from the United States, 
Israel, and EU countries, as well as recommendations from international 
legal frameworks such as the UN, OSCE, and the Geneva Conventions. 
This kind of conceptual multidirectionality is especially relevant, as most 
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research in this area focuses on individual aspects, such as physical safety or 
psychological support, without offering an integrated educational model. In 
contrast, this article proposes a comprehensive framework that combines 
legal, pedagogical, psychological, and tactical components. 

Second, an important contribution involves developing a 
comprehensive methodology for cadets’ safe training in field conditions (see 
Table 3). This approach stands out for its modular structure, 
interdisciplinary design, and adaptability to real combat threats. It also 
introduces instructor internships in combat zones as a tool for transferring 
frontline experience into the academic environment. 

Third, the integration of a humanitarian approach into the 
methodology is especially important. It addresses psychological resilience, 
the protection of human rights, and the ethical challenges posed by police 
militarization. These are the factors often overlooked in strictly functional or 
instructional models. 

Finally, the international relevance of this research lies in its dual 
focus. The proposed model draws on foreign experience, as well as 
demonstrates the Ukrainian academic community’s readiness to export its 
hybrid educational approaches. These models could be relevant for countries 
preparing for the risks of prolonged conflict, as indicated by Schrader 
(2021). In this way, the article exceeds national experience and offers a 
potentially transnational prototype for safe education in the context of 
hybrid threats. 

Organizing and adapting learning in HEIs with specific conditions 
during wartime: international experience 

Professional training of law enforcement officers during wartime is a 
strategic task. It demands careful attention to the specific dynamics of 
military conflicts, social stability, security concerns, and adherence to legal 
frameworks. Countries address this challenge by developing unique 
approaches tailored to their historical experiences with conflict, national 
security traditions, geopolitical realities, and technological advancements. To 
explore diverse paradigms of law enforcement training, this analysis focuses 
on countries and regions with frequent or ongoing wars, as well as members 
of security alliances such as NATO.  

The United States has the greatest experience in this regard. Even 
though it does not face military conflicts on its territory, its position as a 
leading NATO member and a key participant in peacekeeping missions has 
gained it significant experience in combat operations and the associated 
specialized training of domestic law enforcement agencies. 
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Keller’s research (2010) is a cornerstone in this field. The researcher 
examines the role of US military forces in supporting police operations and 
maintaining stability in crisis zones. He identifies a substantial gap between 
the demands of stabilization operations in post-conflict or crisis regions and 
the US’s capacity to train law enforcement personnel (Capacity Gap) 
effectively. To bridge this gap, the military or other armed units are often 
deployed to assume responsibilities outside their primary functions. 

Keller (2010), as a prominent theorist and practitioner, advocates for 
using military personnel to train or directly support police forces during 
times of war. While acknowledging that this is not an ideal solution, he 
emphasizes that it is often the only feasible approach. This approach ensures 
several key benefits: 1) rapid mobilization (military forces have the necessary 
resources and infrastructure to respond immediately); 2) stabilization expertise 
(many military units possess valuable experience in conflict zones, including 
peacekeeping operations). 

One of the researcher’s key proposals is the involvement of military 
personnel in police activities during stabilization missions. While the United 
States has extensive experience in this area, challenges remain. These include 
limited understanding of local cultures and needs, as well as difficulties 
transitioning from a military to a civilian framework, which can hinder the 
effectiveness of such practices. Keller (2010) also emphasizes the ethical 
challenges that arise when military forces perform police functions or when 
police adopt military methods. These include the potential incompatibility of 
military approaches with democratic policing standards and the risk of police 
militarization. 

The US approach to training individuals in institutions operating 
under specific military conditions is based on interagency coordination. Its 
main elements are: a) effective collaboration (between military forces, police, 
diplomats, and international organizations); b) institutionalization (the 
creation of permanent structures dedicated to training and coordination); c) 
clear task allocation (to avoid functional overlap between military and 
civilian agencies) (Campbell & Campbell, 2016).   

Research into international academic discourse shows that the 
United States is well-known for its extensive, multi-layered system of police 
officer training, which becomes even more stringent during military 
conflicts. The primary components of this training include: 

 
• Stress-inducing training. Officers are trained at specialized facilities 

that simulate combat conditions, using simulators that mimic the sounds of 
explosions, gunfire, and the chaos of warfare. 
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• Civil-military cooperation. Police officers are engaged in working with 
local populations in conflict zones, learning psychological support 
techniques and how to mediate between the military and communities. 

• Military integration. Police, firefighters, and the National Guard 
conduct joint training exercises to coordinate responses in emergencies. 

 
Additionally, significant focus is placed on personal safety and ethical 

issues, especially in the face of legal challenges in combat zones. 
In the USA, ongoing debates surround the militarization of law 

enforcement and its impact on civilian populations, with particular focus on 
the psychological effects experienced by police officers (Doherty, 2016). The 
reform and diversification of specialized educational institutions stem from 
these concerns, as well as the growing ambiguity regarding the constitutional 
rights and duties of young officers. This situation underscores the urgent 
need for specialized enforcement groups, such as tactical units and SWAT 
teams, to be properly trained and equipped for these challenges. 

Currently, the US is implementing a series of measures to prepare 
and ensure the safety of such structures (see Table 1). 

Table 1. Training and securing SWAT-specialized units in the USA 

Training/security 
aspect Procedural implementation 

Selection and briefing 

SWAT units are composed of experienced officers with 
advanced physical and psychological training. The selection 
process is rigorous and involves endurance testing, shooting 
proficiency, and decision-making under stress. 

Training 

Officers engage in continuous training that covers shooting, 
assault tactics, hostage rescue, operations in complex 
environments (urban areas, natural disasters), and crowd 
management. Training often simulates real-life scenarios. 

Tactics and safety 

Detailed operational plans are created for various missions, 
such as apprehending armed criminals, counter-terrorism 
efforts, and crisis management. Coordination with other 
agencies and implementing robust safety measures are 
integral to the process. 

Equipment and safety 

SWAT teams are equipped with advanced weapons, 
bulletproof vests, helmets, tactical vehicles (e.g., armoured 
vehicles), and cutting-edge technology, including thermal 
imaging and drones. 

Psychological support 
SWAT training and security include a comprehensive 
approach, integrating coping strategies and providing access 
to psychological health programmes and support. 

Source: the authors’ own conception 
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The experience of establishing and training intermediate military-
police structures could be highly beneficial for Ukraine. Furthermore, the 
unique experience of Israel is worth discussing. The country has maintained 
a high level of combat readiness for many years. As a result, its system of 
training security officers is among the most effective in the world, shaped by 
the country’s regular involvement in military conflicts and the necessity for 
close cooperation between various security forces and the military. 

In Israel, the training of police officers in military conditions follows 
a distinctive approach due to the country’s ongoing conflicts and security 
threats. This necessitates conventional police skills, as well as military 
training for effective operations in crises or wartime scenarios. Adapting this 
experience to Ukraine could prove effective, provided it aligns with the 
national context. Relevant sources highlight key aspects of secure training 
for students in institutions with specific conditions in Israel (Jonathan-Zamir 
et al., 2023). They are the following: 

1. Military-police integration. The police work closely with the military. 
In high-risk situations such as terrorist attacks or armed conflicts, officers 
take on roles that extend beyond traditional law enforcement duties, 
contributing to national defence. As a result, training programmes often 
blend police and military competencies. 

2. Training in real-life scenarios. Officers engage in specialized training, 
which includes tactical exercises in combat-like conditions (field training). 
Trainees learn to use firearms, practice tactical movement, conduct 
counterterrorism operations, and handle explosives. These sessions occur in 
training camps that simulate real military conflicts, requiring officers to make 
quick and decisive actions under the supervision of instructors. 

3. Psychological preparation for safety. Israel places great emphasis on the 
psychological readiness of its officers, as they frequently face high-pressure 
situations. Trainees undergo stress management, emotional resilience 
training, and techniques for interacting effectively in crises. 

4. Joint training with the military. Israeli police often train alongside 
military units, enhancing their understanding of military tactics and 
improving collaboration during joint operations. This includes training in 
tactical medicine, casualty evacuation, and coordination during large-scale 
emergencies. 

5. Public security. In response to the ongoing threat of terrorism, 
Israeli police receive training to handle public disturbances, checkpoints, 
crowd control at major events, counterterrorism, and situations that may 
escalate into conflicts. 
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6. Specialized units. Israel has specialized police units, such as the 
“YAMAG” unit, which focuses on terrorist threats. These units undergo 
intensive training that mirrors military preparation, emphasizing tactics for 
hostage rescues and countering terrorism. 

7. Arms and equipment. Israeli police are equipped with advanced 
weapons and technology, allowing them to operate effectively in combat 
situations. This includes automatic firearms, armoured vehicles, and 
specialized equipment to ensure officer safety. 

This research primarily focuses on future police officers’ safety. The 
key elements of this process are discussed in the foundational work by 
Jonathan-Zamir et al. (2015). In Israel, police training institutions ensure the 
safety of cadets during wartime by conducting training in fortified buildings 
or bunkers, using early warning systems for real-time threat alerts, and 
equipping cadets for self-defence. The training includes practical exercises in 
environments that closely simulate combat conditions, with constant security 
provided, as well as psychological support to manage stress. These 
institutions collaborate closely with the military, organizing joint security 
operations and planning for evacuation in case of conflict escalation 
(Jonathan-Zamir et al., 2015).  

Thus, police officers in Israel are trained to combine traditional law 
enforcement skills with military techniques and security strategies to operate 
effectively in wartime conditions and the face of ongoing security threats. 

Adopting best practices for future officers’ safe learning: programme 
adaptation, field training, practical sessions, internships 

Since the outbreak of the war with Russia in 2014, Ukraine has 
significantly revised its approach to officer training. The collaboration 
between Ukraine and international partners, focusing on the safe and 
effective training of students in specialized institutions, led to several key 
reforms: 1) decentralized training (regional training centres were established to 
provide officers with training at the local level); 2) combat experience (police 
officers serve alongside the Armed Forces of Ukraine on the front lines, 
integrating military skills into their law enforcement duties); c) humanitarian 
roles (in conflict zones, police and rescue services are involved in assisting 
civilians, managing evacuations, and combating looting). Officers also 
receive training in international communication and the application of 
NATO standards (Kostyrev, 2023). 

Since Russia’s invasion, Ukraine has aligned itself with European 
standards for training in institutions with specific educational conditions, 
prioritizing human rights. EU countries (such as Germany, France, and 
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Poland) emphasize principles of universality, police safety, and human rights 
protection, even during conflicts, a focus that is gradually being adopted in 
Ukraine (Pavlenko et al., 2017).  

The main elements of the Western European strategy for police 
training in wartime or conflict situations include a) international cooperation 
(European police academies collaborate with NATO and other 
organizations to prepare officers for operating in wartime conditions); b) 
specialized training (for instance, the French gendarmerie trains in countering 
sabotage attacks, while Germany’s training centres focus on managing mass 
riots and evacuations); c) cybersecurity (given the rise of hybrid conflicts, 
officer training includes cybersecurity and the use of artificial intelligence 
systems (Mattingsdal et al., 2024). This helps preserve public confidence in 
the police. 

It is also essential to focus on the safety aspects relevant to 
Ukrainian institutions with specific conditions in the context of the war. 
Given the ongoing war, the training of future cadets requires adjustments to 
address the unique challenges of ensuring their safety during the educational 
process. The effective organization of this process must include integrated 
measures that minimize risks for cadets and staff at these institutions (Sloan 
& Paoline, 2021). 

A key priority is establishing a secure learning environment. 
According to international standards, training should be conducted in 
fortified buildings or specially designed bunkers that withstand potential 
shelling or missile strikes. When selecting locations for educational 
institutions, it is important to consider their proximity to high-risk zones, 
strategic sites, or the front line (Tverdokhliebova & Yevtushenko, 2024). 
Shifting the theoretical training component to an online format can also help 
reduce the risk of cadets being in dangerous areas. 

Operational communication is another essential element of the 
safety strategy. Implementing early warning systems for missile strikes and 
regularly conducting evacuation drills will increase cadets’ readiness to act 
during emergencies (Wilson, 2007). Educational institutions must have well-
defined evacuation protocols, and all participants should be familiar with the 
procedures for air raids. 

Preparing cadets for working in wartime conditions must also 
include practical exercises simulating real-life emergency scenarios. These 
exercises should cover tactics for movement under shelling, providing first 
aid, disarming explosives, and evacuating civilians (D’Alessio, 2024). It is 
crucial to ensure proper protection for participants in these drills, including 
the use of protective equipment. 
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Psychological preparation is an indispensable part of the training. 
Officers must be equipped to work under constant stress, so training 
programmes should focus on building stress resilience, making quick 
decisions in critical situations, and promoting effective teamwork. Ongoing 
support from psychologists will be vital for maintaining the mental well-
being of cadets. Additionally, providing cadets with the necessary resources 
is crucial. This includes access to personal protective equipment such as 
bulletproof vests and helmets, basic weapons for self-defence, and proper 
training in their use. 

Collaboration with military structures is a key component. This 
enables the exchange of knowledge, joint training efforts, and coordinated 
responses during crises (Goldsmith & Harris, 2013). Educational institutions 
should be integrated into the broader civil security framework and work 
closely with local authorities, emergency services, and community 
organizations. 

In general, effective training for future police officers in wartime 
conditions must combine theoretical, practical, and psychological 
preparation, adapted to real-world threats. A holistic approach to ensuring 
the safety of cadets is essential not only for their protection but also for 
developing highly skilled personnel capable of performing their duties 
effectively in times of crisis. In this context, Israeli military educators 
strongly recommend: 1) joint police and military training (police work closely 
with the military, particularly border forces and intelligence services); 2) 
counter-terrorism training (police officers are trained in urban combat tactics, 
counter-terrorism strategies, and civilian evacuation under fire); 3) 
psychological resilience training (significant focus is placed on developing 
endurance and rapid decision-making in crises) (Luft, 1998). 

Many Israeli police officers bring valuable military experience and 
combat training, significantly enhancing their readiness to participate in 
military operations. Timea Spitka (2023), a prominent researcher at the 
Norman Paterson School of International Affairs (Carleton University, 
Ottawa, Canada), highlights strategies for civilian protection that are deeply 
connected to police training practices. These strategies emphasize the use of 
tools such as community patrols and inclusive protection measures, which 
are designed to build trust between law enforcement and local communities 
while ensuring safety in conflict zones.  

Moreover, Spitka (2023) underscores the importance of adaptive and 
effective training methods tailored to the challenges officers face in high-
conflict environments. Cross-cultural training is particularly emphasized as it 
equips officers with the skills to navigate complex local, interethnic, and 
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political dynamics. In addition, the researcher advocates for practical training 
programmes, including crisis simulations and conflict management exercises, 
to enhance the professional resilience and capabilities of law enforcement 
personnel.  

The research further underscores that successful protection 
strategies require more than the application of force; they rely on police 
officers’ ability to ensure their safety, maintain transparency, adhere to 
ethical principles, and foster meaningful collaboration with civil society. 
Consequently, police training should integrate traditional disciplines with 
current approaches to community engagement, taking into account the 
unique socio-cultural context of the region. 

Reflecting on historical experiences reveals a wealth of insights 
regarding the role of police in wartime, their training and retraining, and the 
restructuring of national security forces. The education of cadets in 
institutions with specific conditions during wartime is shaped by changes in 
the educational process, as well as the broader, continually evolving military 
landscape. For example, the US experience during World War II highlighted 
several critical challenges, including the participation of police officers in 
combat, a rise in crime and looting, and the urgent demand for rapid 
recruitment and training of new personnel. 

Nonetheless, a notable lesson from this experience, which Ukraine 
might consider, is that “the war’s effects on policing did not amount to 
“militarization” as currently understood, but did inspire more standardized 
and nationally coordinated approaches” (Schrader, 2021,159). Campbell & 
Campbell (2016) provide the following recommendations: 1) to establish 
specialized units dedicated to training police for operations in conflict zones; 
2) to invest in international policing structures, such as strengthening the 
UN’s role in training and coordinating police forces in member states; 3) to 
develop new training models that emphasize long-term stability and 
sustainable practices. Indeed, military forces can play a temporary role in 
supporting the police during stabilization operations. In the context of long-
term training, it is crucial to establish effective civilian mechanisms. Thus, it 
is important to strengthen cooperation between civilian and military 
structures to overcome both military and crises. 

Drawing on the international experiences of leading nations such as 
the United States, Israel, and EU member states, it is possible to formulate 
recommendations for Ukraine on the training of police officers and other 
security forces in wartime. These recommendations consider the practical 
challenges of military conflicts and the complexities of engaging with civilian 
populations. 
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Ukraine needs to diversify educational institutions tailored to specific 
conditions. By examining the practices of the United States, one can identify 
three types of training institutions: 1) command and staff colleges (these 
institutions collaborate with universities, government agencies, and law 
enforcement bodies); 2) university programmes (they involve joint initiatives 
with higher education institutions, such as Auburn University of 
Montgomery); 3) certification programmes (these programmes focus on 
specialized skills, including leadership, strategic planning, forensics, and 
intelligence policing) (Martin, 2017). 

Ukraine could implement specialized university programmes in 
cooperation with military institutions, as well as certification programmes, 
such as “The Role of Police Officers and Civil Protection Units During 
Military Operations”. After discussions and an analysis of best practices, one 
can propose a model for safely training future employees of the MIA of 
Ukraine in field conditions during wartime. Table 2 presents a refined 
thematic plan, which will become part of this model in the future. 

Table 2. Thematic allocation of training sessions 

Block Topic Method of 
delivery Duration 

Theoretical 
section 

Legal framework for 
police actions during 
wartime 

Online lectures 20 hours 

Practical training Crime scene 
investigation Field exercises 30 hours 

Psychological 
training Stress management Training sessions 10 hours 

Physical safety 
training 

Survival and safety in 
combat zones 

Field training 
with practical 
exercises 

30 hours 

Internship War crimes 
Documentation Practical training 10 hours 

Source: the authors’ own conception 

This thematic plan was developed based on the conclusions drawn 
from the previous discourse, which will serve as foundational principles for 
the authors’ modelling. The educational process in wartime presents many 
challenges, with the shift in the learning environment being one of the most 
significant. The war has destroyed educational infrastructure, and air raids, 
along with the need to relocate to safer areas, complicate the learning 
process even further. The psychological stress linked to the risk of attack 
and ongoing conflict affects students’ motivation and their ability to focus. 
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This has led to the adoption of distance learning, which limits practical 
exercises. 

Ensuring students’ safety is crucial physically and psychologically. To 
address physical safety, educational institutions are equipped with shelters, 
warning systems are integrated, and civil defence drills are conducted. 
Psychological support is particularly vital for future officers, leading to the 
establishment of support centres and programmes aimed at building stress 
resilience. 

The war has also underscored the importance of practical training. 
Students participate in exercises on training grounds, simulating scenarios 
such as riot control or providing first aid during combat. The curricula take 
into account the realities of warfare, including destruction and the use of 
advanced technologies. Simulators are employed to enhance realism. 
Practical internships also involve providing aid in conflict zones, interacting 
with both civilians and military personnel, and participating in humanitarian 
operations. 

Using the experience described above, one can now approach the 
argumentation, development, and presentation of a comprehensive model 
for safely training cadets in field conditions during wartime (see Table 3). 

An effective methodology for such training is the result of a 
thorough theoretical and methodological synthesis. This synthesis relies on 
an epistemological understanding of education in crises and a philosophy of 
safety in educational spaces. In such institutions, education cannot be 
reduced to academic content alone. It takes on an existential function: 
preserving life, preparing for the reality of threats, and developing reflective 
and psychologically resilient professionals (Labenko et al., 2023). 

Methodologically, the model is based on several key principles: 1) 
contextualization (adapting to real wartime conditions), 2) modularity (dividing 
the structure into blocks based on workload and content), 3) multifunctionality 
(combining training, psychological preparation, and physical endurance), and 
4) interoperability (enabling coordination with military and other emergency 
response units). 

The model’s core approach is to treat training as a simulation of a 
high-stress environment. In this environment, cadets do not simply acquire 
knowledge. They actively “experience” scenarios that bring them closer to 
real-life situations. This process triggers neuropsychological adaptive 
mechanisms and lays the foundation for developing an “internal instructor”, 
i.e., the ability to act independently within disorganization, chaos, and risk. 
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Table 3. The methodology for ensuring cadets’ safe learning in field conditions during 
wartime 

Methodology purpose 
This methodology aims to equip future officers with the skills and knowledge needed to 
operate effectively in combat conditions by incorporating field training, practical 
exercises, and instructor internships in conflict zones. It also ensures a balanced 
approach to theoretical learning, practical skill-building, and psychological resilience 
required for critical missions. 
Methodology framework 
 
Training organization 

Structured learning modules: 
Theoretical training (20%) – it is delivered online 
via platforms such as Zoom and Google 
Classroom, using case studies, interactive lectures, 
and video materials. 
Practical training (50%) – it is conducted at 
specialized training grounds with realistic field 
conditions. 
Psychological resilience training (10%) – it 
involves workshops on stress management and 
psychological preparedness. 
Physical safety training (15%) – it includes hands-
on field exercises simulating combat-like 
scenarios. 
Internships (5%) – these consist of practical 
assignments in relatively secure areas close to 
conflict zones. 
 
The schedule of activities is as follows: 
1) designed as intensive modules, divided by 
thematic focus (see Table 2); 
2) balanced alternation of theoretical and 
practical sessions to ensure skill integration and 
knowledge application. 

Training techniques Case studies (examination of real-life scenarios, 
such as war crime documentation); 
role-playing exercises (simulations of critical tasks, 
including civilian evacuations and checkpoint 
management); 
simulated environments (training grounds designed to 
replicate real crime scenes); 
e-learning resources (video demonstrations of 
specialized procedures, such as bomb disposal or 
investigative techniques); 
virtual reality (VR) (immersive simulations of high-
risk situations, including mines and ambush 
scenarios). 
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Practical training components Field training sessions: 
Locations: secure training facilities equipped with 
field-simulation environments. 
Key focus areas: 1) crime scene analysis and war 
crime documentation; 2) safe handling of 
explosive devices; 3) vehicle inspections and 
checkpoint operations; 4) victim evacuation 
protocols. 
Equipment: mock explosives, forensic kits, and 
evidence documentation tools. 
 
Psychological resilience training: 
1) conducted by experienced psychologists from 
military backgrounds; 
2) techniques include stress management and 
breathing exercises; 
3) analysis of real-life case studies to enhance 
adaptability to combat scenarios. 
 
Instructor internships in conflict areas: 
Objective: Strengthen instructor expertise 
through exposure to real-world operations in 
conflict zones, where feasible. 
Stages:  
1) preparatory phase (introduction to existing 
challenges and operational realities); 
2) field phase (active observation and 
participation in police and military activities); 
3) analytical phase (evaluation of field experiences 
to design updated training programmes). 

Expected outcomes 1. Practical readiness of cadets to operate 
effectively in wartime scenarios. 
2. Enhanced ability to respond to emergencies. 
3. Enrichment of training programmes with 
insights from instructors’ field experiences. 
4. Stronger psychological resilience among 
officers working under combat conditions.  

Source: the authors’ own conception 

The selected teaching methods, such as case studies, role-playing 
games, simulation training, VR technologies, online lectures, field exercises, 
and psychological resilience training, are expected to help develop 
professional skills, as well as those in operational security, behavioural 
flexibility, and ethical responsibility. The internship of instructors in combat 
zones, as part of the methodology, serves both as a way to enhance 
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qualifications and as a feedback mechanism. It helps adapt the educational 
content to the realities of the frontline. 

Therefore, the presented model is not simply a collection of actions. 
It functions as a framework prototype for an educational ecosystem focused 
on survival, effectiveness, and humanism in wartime conditions. In the 
future, this model could serve as a standard for adaptive, safe education 
programmes in other countries experiencing prolonged conflict or preparing 
for potential threats. 

Finally, the current challenges posed by the war in Ukraine require a 
reevaluation of the approaches to training security officers. This includes 
police officers, border guards, and rescuers. Emphasis should be placed on 
their physical, psychological, and professional readiness to operate in combat 
zones. The proposed methodology combines theoretical learning, practical 
exercises, and field training to offer a holistic approach. It addresses current 
challenges and equips individuals with the skills to operate in the most 
demanding conditions. However, it requires practical implementation and 
experimental validation to ensure its effectiveness. 

Conclusion 

Therefore, professional training of security officers during wartime is 
influenced by national characteristics, the nature of conflicts, and the level of 
international cooperation. While each country uses unique methods, 
common trends include integrating police and military forces, enhancing 
psychological resilience, and adapting to the latest technologies. These 
strategies equip these professionals to perform effectively in extremely 
challenging circumstances. 

A detailed analysis of international studies on police training during 
military crises highlights several key insights. Global practices demonstrate 
the necessity of tailoring training to conflict-specific conditions, fostering 
collaboration with military structures, ensuring the safety of trainees, and 
employing advanced technologies. Countries such as those in the EU, the 
United States, and Israel prioritize the creation of regional training centres, 
joint police-military exercises, and the development of psychological 
resilience in officers. Training programmes address a range of tasks, 
including countering sabotage, evacuating civilians, managing public 
disturbances, enhancing cybersecurity, and using artificial intelligence. 
Humanitarian responsibilities, such as assisting civilians, preventing looting, 
and safeguarding human rights, remain a critical focus, even under adverse 
conditions. 
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For Ukraine, these experiences offer valuable insights for ongoing 
reforms aimed at integrating police with military structures, expanding 
international partnerships, and incorporating innovative approaches into law 
enforcement training programmes. 

The article presents a set of recommendations and potential 
measures, grounded in international experience, to enhance the safety of the 
educational process in institutions operating under specific conditions:  

1. Organizational measures. Training programmes should be 
decentralized, with regional centres established to facilitate local officer 
training and reduce risks. Educational facilities should be situated away from 
frontlines and strategic targets, using fortified buildings or bunkers for 
safety. The theoretical component of training should adopt an online or 
remote format to minimize physical exposure to risks.   

2. Practical training. Practical exercises should emphasize safe field 
training, including simulations of combat scenarios, tactical movement under 
fire, evacuation procedures, first aid, and handling of explosive devices. 
Training should incorporate collaboration with military forces, integrating 
military skills into police preparation and conducting joint exercises. 
Counterterrorism training should focus on urban operations, responding to 
terrorist threats, and evacuating civilians.   

3. Safety measures. Early warning systems should be implemented to 
provide alerts about missile threats and guide evacuation procedures. 
Trainees must be equipped with protective gear, such as body armour, 
helmets, and basic weaponry. Clear protocols for emergency responses 
should be developed and disseminated to ensure coordinated actions during 
crises.   

4. Psychological preparation. Psychological training should prioritize 
building stress resilience through exercises designed to enhance performance 
under constant stress and improve decision-making in critical situations. 
Regular consultations with psychologists should be provided to support 
mental health and well-being.   

Additionally, key areas for optimizing, transforming, and securing 
the training process include: a) innovative approaches; b) resource allocation; 
c) international cooperation; d) the adoption of successful practices (Israeli 
experience, European standards, and elements of the US model); e) strategic 
coordination through integration into the broader security system 
(collaboration with the military, local authorities, and non-governmental 
organizations). 

The primary outcome of the article is the proposed model for 
ensuring safe field training for cadets, which is crucial for preparing 
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professionals capable of performing duties in wartime conditions. This 
model integrates theoretical knowledge, practical skills, and psychological 
resilience, essential for successful operations in critical situations. It provides 
a foundation for adapting law enforcement practices to the current 
challenges of war while prioritizing the safety and well-being of cadets 
during their training. 

Prospects for further research 

Ukraine is actively incorporating the most effective practices for safe 
education in institutions with specific conditions. At the same time, there is a 
reciprocal effect: peaceful countries are increasingly looking to Ukraine’s 
experience in police training for military conflict situations. Schrader (2021) 
emphasizes the significance and potential of integrating the Ukrainian 
general scientific methodology into police education theory and practice. 
This approach is based on holistic personality development, grounded in the 
cognitive-emotional-volitional triad of value-driven experiences. This 
methodology is gaining relevance as the roles of the National Police of 
Ukraine continue to expand. Their daily tasks now include evacuating 
civilians, documenting war crimes, exhuming bodies, demining areas, and 
fulfilling law enforcement duties in extremely challenging conditions, 
including active combat zones. Furthermore, Schrader (2021) argues that 
despite the challenges and contradictions of war, trust in Ukraine’s new 
police force and public institutions is steadily growing. This creates new 
challenges and opens up opportunities for further exchange of experiences 
that warrant deeper investigation. 
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