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Welcome Address by Colonel General Mykhailo KOVAL,
Commandant of the National Defence University of Ukraine,

Doctor of Military Sciences

Dear colleagues,
Distinguished guests,

Brothers- and sisters-in-arms,

On behalf of the Academic Council and the
personnel of the National Defence University
of Ukraine, I am honoured to welcome you to
the International Conference on language
training and language testing in the security
and defence sector of Ukraine.

Language proficiency has become a critical

enabler of operational effectiveness,

multinational cooperation, and professional
military education. As security environments grow more interconnected,
communication interoperability has become a prerequisite for effective joint operations
and credible collective defence.

This conference is the first to establish a dedicated forum for sharing expertise,
discussing emerging challenges, and exploring innovative approaches to language
training and testing. It brings together military professionals, researchers, educators,
language-testing specialists, and international partners who share a common
commitment to advancing language capability within the security and defence
community.

The contributions collected in this volume reflect the diversity of perspectives
and experiences represented at the conference. They address current developments in

professional military education, language training and testing practices, digital learning
3



environments, and standardization. These papers reflect the opportunities and
challenges language professionals face as the security environment continues to
evolve.

For Ukraine, developing language capability remains an important element of
defence transformation and integration into Euro-Atlantic security structures. The
exchange of knowledge and best practices with allied and partner institutions advances
professional development while strengthening interoperability and mutual
understanding across security and defence community.

I would like to express my gratitude to all participants, presenters, reviewers,
and partner organizations whose contributions made both this conference and the
publication of these proceedings possible. Their collective expertise and professional
commitment continue to drive meaningful advancement in the fields of language
training and testing.

I trust that the ideas presented in this volume will stimulate further research,
professional dialogue, and cooperation among institutions dedicated to excellence in

language education.

Glory to Ukraine!



Welcome Address by Colonel Yurii SEMENIUK, Acting Deputy Commandant of
the National Defence University of Ukraine

Honoured guests,

Distinguished participants,

Dear colleagues and friends,

On behalf of the leadership of the National Defence University

of Ukraine, it is my great pleasure to welcome you to this

international conference devoted to language training and
- < 4 language testing across the security and defence sector of
‘ Q‘ r Ukraine.

First of all, I would like to express sincere appreciation to all participants,
speakers, researchers, practitioners, and international partners who have joined us
today. Your presence demonstrates that language education within the security and
defence environment remains a strategically important area requiring constant
development, professional dialogue, and international cooperation.

Our centre, which has the honour of hosting this conference, has long served as
a platform for professional military language education, testing, instructor
development, and academic cooperation. Today, under the conditions in which Ukraine
continues to defend its sovereignty and independence, the importance of this mission
has become even more evident.

Dear colleagues, one of the most valuable aspects of conferences such as this is
the opportunity to connect practical experience with strategic vision.

Today, the field of language education faces numerous challenges: adapting
programmes to operational realities; integrating modern educational technologies;
balancing online and face-to-face instruction; developing profession-specific learning
materials; maintaining assessment reliability; supporting instructor professional
development; and ensuring institutional resilience during wartime.

These challenges cannot be solved in isolation. They require cooperation
between educational institutions, operational structures, policy-makers, international

partners, and academic communities. I believe that this conference creates exactly such



an environment. It allows us not only to present research findings or institutional
practices, but also to openly discuss difficulties, share lessons identified, and
collectively search for effective solutions.

I would also like to underline the importance of innovation. The future of
language education within the security and defence sector will increasingly depend on
adaptive learning approaches, digital technologies, simulation-based training, artificial
intelligence support tools, and integrated professional communication training.

However, despite technological progress, one factor always remains central —
people. Professional instructors, testers, researchers, curriculum developers,
educational managers, and motivated learners remain the true foundation of every
successful educational system.

Therefore, I would like to express deep respect and gratitude to all professionals
working in the field of military language education and testing. Y our work contributes
not only to individual professional development, but also to institutional capability,
international cooperation, and national security.

I would also like to thank our international partners for their continuous support,
trust, expertise, and cooperation. The professional ties developed through joint
projects, training initiatives, advisory support, and academic exchange significantly
strengthen our collective capacity.

Dear participants, I am confident that this conference will become a productive
platform for professional dialogue, new partnerships, innovative ideas, and practical
recommendations.

May the discussions held here contribute to the further advancement of language
training and language testing systems that meet the demands of modern security
realities and support Ukraine’s path toward deeper international interoperability.

I wish all of you successful work, meaningful discussions, and inspiring

professional exchange.
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MODERN CHALLENGES TO ENGLISH FOR SPECIFIC PURPOSES (ESP)
IN MILITARY EDUCATION

The full-scale war in Ukraine has fundamentally transformed the requirements

for military education and professional training within the Armed Forces of Ukraine.

Contemporary combat operations, the extensive use of foreign military equipment, and

close cooperation with NATO member and partner nations have highlighted the

strategic importance of foreign language proficiency for Ukrainian military personnel.

Under current operational conditions, English serves not only as a means of

international communication but also as an essential professional tool for operational
planning, coordination, training, technical support, and information exchange.

Moreover, the ongoing war has accelerated the development and implementation

of new military technologies, including unmanned systems, electronic warfare

capabilities, cyber technologies, advanced communication systems, and artificial

intelligence tools. The rapid introduction of these technologies has led to the
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emergence of new professional terminology and communication practices related to
modern warfare. Consequently, military personnel are increasingly required to master
specialized language skills necessary for operating and maintaining modern systems,
participating in multinational activities, and understanding technical documentation in
English. These developments create an urgent need for new ESP courses and
specialized language training programs that reflect contemporary operational realities
and technological changes.

Under such conditions, ESP instruction in higher military educational
institutions must focus not only on general language competence but also on the
development of professional communicative skills directly connected with military
duties and operational tasks.

Nevertheless, despite the growing importance of military ESP, educational
institutions continue to face numerous challenges related to rapidly changing
operational realities, evolving military terminology, technological modernization,
varying learner proficiency levels, and the necessity to adapt educational approaches
to wartime conditions.

The importance of ESP has increased further due to the widespread use of
foreign military equipment and technologies. Modern weapons systems, technical
manuals, software interfaces, and maintenance documentation are often available
primarily in English. Therefore, language competence directly influences operational
effectiveness, technical training, and the successful integration of modern defense
technologies.

One of the major challenges in military ESP instruction is the diversity of
learners’ language proficiency levels. Military groups often include personnel with
different educational backgrounds, service experiences, and levels of prior language
training. Such differences complicate the instructional process and require instructors
to adapt teaching materials and methodologies to heterogeneous groups. In addition,
military personnel often combine language learning with demanding professional
responsibilities and operational duties, limiting the time available for independent

study and continuous language practice.
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Another significant challenge is the rapid evolution of military terminology and
operational concepts. Modern warfare increasingly involves cyber operations,
unmanned systems, artificial intelligence, and electronic warfare, resulting in the
constant expansion of military vocabulary. ESP instructors must regularly update
educational materials to reflect current operational realities and technological
developments. Furthermore, the introduction of foreign military equipment creates a
growing need for specialized technical language training connected with operating and
maintaining modern systems.

Modern military ESP instruction must go beyond grammar and vocabulary
acquisition. Military professionals require the ability to communicate effectively in
authentic operational situations, including briefings, planning discussions, and
intercultural interaction. Therefore, instructors increasingly incorporate scenario-based
learning, simulations, and task-oriented activities into the educational process.
However, balancing language instruction with professional military content remains
challenging.

Learner motivation remains an important factor influencing the success of ESP
training. Although military personnel understand the professional importance of
English, maintaining long-term motivation can be difficult, particularly for learners
who struggle to achieve required proficiency levels. In addition, stress associated with
operational duties and intensive workloads may negatively affect concentration and
language acquisition.

The rapid digitalization of education has created both opportunities and
challenges for military ESP instruction. Online learning platforms, digital resources,
and artificial intelligence tools offer new opportunities for flexible, individualized
learning. At the same time, effective integration of digital technologies requires
adequate technical infrastructure, instructor training, and methodological adaptation.
Cybersecurity considerations also influence the use of online educational resources
within military institutions.

Modern military cooperation increasingly involves interaction among personnel

from different cultural and linguistic backgrounds. Therefore, ESP instruction must

15



address not only linguistic competence but also intercultural communication skills
necessary for effective teamwork and professional interaction within multinational
environments.

Addressing modern ESP challenges requires a comprehensive and flexible
approach. Educational programs should emphasize communicative and task-based
learning methods that simulate authentic professional situations. Close cooperation
between language instructors and military subject-matter experts is essential for
developing relevant educational materials and ensuring the practical orientation of
language training. In addition, continuous professional development for ESP
instructors, integration of blended learning models, and participation in international
educational programs can significantly improve the quality of military language
education.

Modern challenges to ESP in military education reflect the broader
transformation of the contemporary security environment. The growing importance of
multinational cooperation, technological innovation, and interoperability has
significantly increased the role of professional foreign language competence within the
armed forces. At the same time, military educational institutions continue to face
challenges related to rapidly evolving terminology, digital transformation, diverse
learner proficiency levels, and wartime educational conditions. Therefore, continuous
modernization of ESP instruction and adaptation of educational programs to current

operational realities remain essential priorities for modern military education.
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TRANSFORMATION OF THE TACTICAL FIRE TRAINING SYSTEM FOR
PERSONNEL IN UKRAINE’S SECURITY AND DEFENSE SECTOR BASED
ON NATO STANDARDS AND MODERN COMBAT EXPERIENCE In:
PROBLEMS, ADAPTATION, AND PROSPECTS FOR DEVELOPMENT

The nature of modern armed conflicts is changing so rapidly that the national
security system is forced to constantly adapt and adjust its activities to meet new
challenges. The intensification of combat operations and the increasing complexity of
modern conflicts are placing higher demands on the training of specialists in Ukraine’s
national security and defense sector.

In other words, today it is no longer enough to simply “go through the motions.”
Reality demands deeper, more flexible, and more practical training that corresponds to
the conditions military personnel face not in theory, but directly on the battlefield.

In such a situation, tactical fire training goes beyond the scope of a standard
academic discipline. It effectively becomes a key element that shapes the unit’s actual
combat capability as a cohesive system. The essence lies not only in mastering
weapons, but in the ability to effectively combine their use with tactical thinking and
coordinated actions.

Its effectiveness is directly determined by the extent to which personnel are
prepared to operate under conditions of uncertainty, time constraints, and constantly
changing situations in the field, sectors, or front lines. Essentially, what matters is not
merely the presence of training, but whether it leads to sound decisions that align with
actual combat conditions.

Traditional training approaches, which are largely based on clear algorithms and
regulatory requirements, are gradually losing their effectiveness. This is clearly evident
in real combat, for example, when the situation changes abruptly—and one must act not
according to a textbook plan, but according to circumstances that were not foreseen.
That is precisely why more flexible, scenario-based training models are coming to the

forefront.
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In this process, the integration of NATO standards with Ukrainian combat
experience becomes not merely an element of modernization, but the foundation for a
profound overhaul of the training system, where the primary criterion is readiness to
operate in real combat conditions, rather than in simulated scenarios that only partially
replicate actual tactical situations.

Tactical fire training, as a complex, multi-component system, involves not only
honing technical firefighting skills but also developing integrated competencies,
including situational awareness, stress resilience, rapid decision-making, and effective
teamwork within a unit. The modern training concept is based on an emphasis on
practical readiness for action, focusing not on the formal fulfilment of standards but on
the development of practical combat capability. For example, instead of isolated
marksmanship drills, integrated training exercises are becoming increasingly common,
in which a service member simultaneously practices situational awareness,
communication, and engaging targets in a simulated tactical environment. This can
manifest, for example, in a scenario where, while on the move, it is necessary to quickly
identify landmarks, coordinate actions with the unit, and simultaneously respond to the
appearance of targets.

NATO standards for personnel training are characterized by a high degree of
systematicity, standardization, and flexibility. They are based on the use of tactics,
techniques, and procedures (TTPs), which are constantly updated in line with changes
in the nature of combat operations. An important element is the implementation of a
multi-level assessment system, which involves not only evaluating the final result but
also analyzing the process of task execution. For example, during training exercises,
not only the accuracy of hitting the target is assessed, but also the correctness of
position selection, weapon handling, stance, and interaction with a partner, as well as
the use of cover and adherence to tactical requirements. The team of instructors plays
a distinct role, acting not merely as knowledge providers but as coordinators of the
training process, capable of adapting scenarios to specific operational conditions. An
interesting example is the use of so-called “scenarios with variable conditions,” where

during training the instructor changes the conditions (for example, by introducing
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limited visibility or simulating an injury or attack), forcing service members to quickly
adjust their actions to the situation.

An analysis of the current state of tactical fire training in Ukraine reveals
significant potential for development, while also identifying a number of systemic
constraints and challenges. A key advantage is the unique, modern combat experience
gained in real-world combat conditions. For example, the practice of conducting
combat in urban environments or countering a technologically equipped adversary
creates new training requirements that are not always reflected in traditional training
programs. At the same time, there is a lack of systematic implementation of modern
methods and insufficient coordination of training approaches across units. In some
cases, training is still based on meeting standards without any connection to real
combat conditions, which reduces its practical value.

The process of implementing NATO standards is accompanied by a number of
objective and subjective challenges. Objective challenges include resource constraints,
such as a lack of modern training equipment or infrastructure, and a shortage of suitable
terrain for conducting comprehensive exercises. Subjective challenges stem from
managerial inaction, resistance to change, and the need to rethink the role of the
training process. For example, the transition from strictly regulated classes to training
in dynamic environments requires a shift in mindset and approach among both
leadership and the instructors themselves. In addition, an important challenge is
adapting foreign experience to the national context: mechanically copying standards
without taking into account the specifics of combat operations in Ukraine can lead to a
decrease in their effectiveness on the battlefield.

In this regard, the reorganization of the tactical fire training system should be
based on the integration of international standards and national combat experience. One
promising area is the introduction of combat-oriented training that incorporates
elements of real-world combat simulation. For example, the use of VR technologies
allows for the recreation of complex tactical scenarios, such as clearing buildings or
operating in ambush conditions, without significant material costs or risks to life.

Another important area is the development of an instructor training system through
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mutual exchange and dissemination of knowledge among participants, where a trained
specialist passes on acquired competencies to others. A creative approach could be the
implementation of “adaptive training modules” that vary depending on the group’s
level of training and specific tasks.

The digitization of the training process opens up new opportunities for
improving the effectiveness of training. The use of interactive platforms, performance
analysis systems, and feedback mechanisms enables a more in-depth assessment of
training outcomes. For example, the use of video analysis systems allows for a detailed
review of servicemembers’ actions after completing exercises, identifying both
mistakes and successful decisions. This approach fosters a mindset focused on self-
analysis and the ability for self-improvement.

The prospects for developing the tactical fire training system in Ukraine are
linked to the creation of an integrated, flexible, and innovative model capable of
quickly adapting to changes in the nature of threats and challenges on the battlefield.
It is expected that combining NATO standards with national combat experience will
not only improve the individual readiness of service members but also increase the
overall effectiveness of units. In particular, standardizing training approaches will
enhance cooperation with units from partner countries, which is a key factor in the
context of international security cooperation.

Thus, the modernization of the tactical fire training system is a comprehensive
and multidimensional process that requires a combination of a scientific approach,
practical experience, and innovative solutions. Its successful implementation is
possible only through the systematic adoption of modern standards, the development
of systemic capabilities, and the establishment of a new training culture focused on
results and adaptability. This, in turn, creates the conditions for enhancing the state’s
defense capabilities and ensuring the effective functioning of the national security and
defense sector in the face of contemporary challenges and risks.
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The primary and immediate mission of every adult educator is to help their
trainees satisfy their needs and achieve their goals [1].

In the context of the ongoing war in Ukraine, the professional training of military
officers has acquired heightened strategic significance, extending beyond traditional
notions of education. The rapid transformation of operational environments and
increasing interaction with international partners have intensified the need for effective
foreign language competence within the Armed Forces of Ukraine.

Against this background, English language instruction for military personnel has
become crucially important component of professional development. In particular, it
must respond to immediate operational demands, including participation in
international trainings, coordination with allied forces, and effective communication in
high-pressure environments.

At the same time, military learners represent a specific category of adult students
who bring prior professional experience, established cognitive strategies, and clearly
defined goal-oriented motivations to the learning process. These characteristics require
instructional approaches that differ significantly from traditional pedagogical models.

Accordingly, conventional teaching approaches are often insufficient to fully
address the specific needs of adult military learners. This creates a methodological gap
between existing instructional practices and the requirements of effective language
acquisition in military contexts.

Within this framework, just the andragogy provides a relevant and theoretically
grounded approach to adult learning. It emphasizes learner autonomy, the value of prior
experience, self-direction, and immediate applicability of knowledge. These principles
align closely with the conditions of military education, where learning outcomes must
be both practical and mission-oriented. Accordingly, the application of andragogical
principles offers a promising direction for optimizing English language instruction
among adult military learners operating in wartime conditions.

Every researcher investigates and collects information through observation.

When I started working on my article, I realized that I needed a clear idea of what
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information was important to collect. So, I included some theories to organize my
experience and construct objectivity by framing my observations and experiments.

Thus, here are some theoretical presuppositions to consider:

The term 'Andragogy', which is also spelled 'Androgogy’, literally comes from
the Greek word 'aner', with the stem 'andra' meaning 'man' or 'adult', and 'agogos'
meaning 'leader of'. Although the term 'Andragogy' dates back to 1833, when it was
coined by Kapp, a German teacher [2]. Afterward, it was popularized and developed
into a learning theory by Malcolm Shepherd Knowles, an American educator. He,
however, defined the term as 'the art of science of helping adults learn'. These concepts
have significantly contributed to the field of adult education's growth over the past 30
years.

It should be noted that Knowles’s promotion of andragogy came mostly in
response to pedagogy, which he regarded as unsuited to adult education [3]. In
considering how to teach adults, M. Knowles presents several key points of the adult
learning model. I fully support this point of view, as my personal observations align
with it. They are the following:

e adults are motivated to learn as they experience genuine needs and interests
that learning will satisfy;

e their aim in learning is life-centered, that's why the appropriate units for
organizing adult learning are life situations, not subjects;

e experience as the richest resource for adult learning; therefore, the core
methodology of adult education is the analysis of experience;

e adults have a deep need to be self-directing, but the role of the teacher is to
engage in a process of mutual inquiry with them rather than transmit knowledge to
them and then evaluate their conformity to it;

e consistent difference in performance levels among individuals increases with
age. According to Burrhus Frederic Skinner, American psychologist, behaviourist,
inventor, and philosopher (1950), adults are at a disadvantage in comparison with
young leaners at quality of visual and audio perception, speed of processing, working

memory, and three-term contingencies;

23


https://en.wikipedia.org/wiki/Behaviorist

All of this overlaps with how the aging brain learns, processes, and recalls
information. What is more, English learners from different nations have peculiarities
in learning English caused by their mother tongue [4]. On-topic: Ukrainian learners,
especially senior usually have problems in pronouncing short and low vowels; they
frequently misuse written stress and intonation in English, and also have problems with
the English article in the verb system, making questions and statements.

There is a major issue that is often ignored. Many ESL teachers treat adult
learners as if they were children. Most Ukrainian educators are trained to work with
younger learners and are therefore primarily familiar with child-centered teaching
approaches. However, this approach does not work well with adults, who have their
own experience, goals, and expectations. In most cases, the teachers refine their ability
to provide adult learners—servicemen—with language training only through practical
experience gained while working in higher military education institutions. As a result,
even skilled teachers may feel unprepared when teaching adults, especially in
professional contexts.

Therefore, adult education must make optional provision for differences in style,
place and pace of learning [1].

Considering the fact that the topic of using the principles of andragogy in
teaching adult learners has crystallized sufficiently over its entire existence in the
scientific domain, my colleagues and I decided to bring the general theory closer to our
practical needs. My colleagues and I started with the correct distribution of learners
into groups according to the initial level of language competences and taking into
account their linguistic needs and learning experience.

Unfortunately, it is not always possible to balance these needs perfectly.
Nevertheless, even partial alignment helps both teachers and learners’ structure more
efficiently and effectively the language acquisition.

I’ve commenced with using a Learning Styles Questionnaire [5], developed by
researchers Peter Honey and Alan Mumford who identified four distinct learning
styles: Activists (learn through action, interaction, experience), Theorists (value logic,

systems, conceptual understanding); Pragmatists (focus on practical application and
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usefulness)and Reflectors (prefer observation and analysis before acting), to determine
the learning style of each learner, and based on the results of it find a consensus on the
selection of methods for types of groups.

Along with the other students, adult learners a complete diagnostic and reflective
questionnaires to assess both their initial level of competence and subsequent progress.
Such instruments help identify individual learning needs, establish realistic objectives,
and promote learner autonomy. Unlike younger learners, adults tend to show greater
interest not only in completing such questionnaires but also in analysing the Feedback
Reports they receive. Within the framework of andragogy, this process helps reduce
anxiety related to slower language acquisition and fear of making mistakes, particularly
in comparison with younger groupmates. Besides, the questionnaire also often works
well as a reflective tool, a discussion starter, and a mean of increasing learner
engagement, even not necessarily as a scientifically precise diagnostic instrument. As
a result, it enhances self-awareness and encourages more active participation in the
learning process.

Pitifully, science often creates space for debates. Many scholars argue that adult
learners may have preferences, not fixed “styles”; accordingly, there is little strong
evidence that matching teaching methods to learning styles improves results. So today,
academically speaking, it is safer to say that the questionnaire promotes self-awareness
and variety in learning rather than it scientifically determines how a person learns
best.[6]

Looking ahead, it is unlikely that andragogy will lose its relevance in the near
future. Despite certain theoretical limitations, it has secured a central place in adult
education. At the same time, an important question remains: to what extent can
andragogy truly be considered a comprehensive theory of adult learning? A reasonable
answer may be that andragogy focuses less on explaining how adults learn and more
on describing an educational approach based on adult learners’ specific characteristics
and needs. In this sense, it offers practical guidance rather than a fully developed
explanatory theory.
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ESP IN MILITARY CONTEXT: CHALLENGES AND SOLUTIONS
English for Specific Purposes (ESP) has become an essential component of
military education and professional training in the modern security environment.
International cooperation, multinational operations, peacekeeping missions,
intelligence exchange, and participation in joint exercises require military personnel to
possess not only general English proficiency but also highly specialized
communicative competence. Military cadets and officers must be capable of
understanding operational terminology, analyzing authentic documents, participating
in briefings, and communicating effectively in stressful and rapidly changing
situations. Consequently, teaching ESP in a military context presents both significant

opportunities and serious pedagogical challenges.

Main Challenges of Teaching Military ESP
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One of the primary difficulties in teaching military ESP is the highly specialized
nature of military terminology. Unlike general English, military vocabulary is often
context-dependent, acronym-heavy, and influenced by NATO standards and
operational procedures. Cadets frequently struggle with understanding authentic
military documents, intelligence reports, operational orders, and security-related news
materials because they contain complex terminology and professional jargon.

Another challenge concerns the diversity of learners’ language proficiency
levels. In military academies, cadets often demonstrate uneven language backgrounds.
Some students possess strong grammatical knowledge but weak speaking skills, while
others can communicate orally yet lack professional vocabulary. This creates
difficulties for instructors who must adapt teaching materials to mixed-ability groups
while still maintaining professional standards.

Psychological factors also play an important role. Military ESP requires learners
to operate in high-pressure communicative situations such as negotiations, crisis
response, checkpoint interactions, and briefing procedures. Many cadets experience
anxiety when speaking English in simulated operational environments, particularly
when rapid decision-making is required.

Additionally, authentic teaching resources are sometimes limited. Military
teachers often need to develop their own materials because commercially available
ESP textbooks may not reflect current geopolitical realities, modern hybrid threats,
cybersecurity terminology, or the specific needs of national security institutions. As
military communication evolves rapidly, teaching materials can quickly become
obsolete.

Finally, motivation remains a crucial issue. Some cadets initially perceive
English merely as an academic subject rather than a professional necessity. Without
understanding the practical value of ESP for their future careers, students may
demonstrate low engagement and insufficient independent learning.

Possible Solutions

To address these challenges, teachers should apply a communicative and task-

based approach to military ESP instruction. Realistic scenarios, role plays, simulations,
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and case studies help cadets develop practical communication skills while increasing
motivation. Activities such as operational briefings, intelligence analysis discussions,
border checkpoint simulations, and crisis-management exercises allow learners to
apply language in professionally relevant contexts.

The integration of authentic materials is equally important. News reports, NATO
publications, military manuals, interviews, security briefings, and analytical articles
expose students to real-life professional language. Carefully selected authentic texts
also improve critical thinking and reading comprehension skills, which are essential
for future officers and security specialists.

Technology can significantly enhance ESP teaching. Multimedia presentations,
online learning platforms, interactive vocabulary exercises, and audio-visual materials
create more dynamic learning environments. Listening tasks based on military
podcasts, documentaries, or operational recordings help cadets adapt to different
accents and communication styles commonly encountered in multinational
environments.

Another effective solution is differentiated teaching. Teachers should combine
pair work, group tasks, and individualized assignments to accommodate learners with
varying proficiency levels. Stronger students can assist weaker peers during
collaborative activities, which promotes teamwork and communication.

Moreover, instructors should focus on building learners’ confidence. Supportive
classroom environments, gradual increase of task complexity, and regular speaking
practice reduce language anxiety. Constructive feedback and positive reinforcement
encourage cadets to communicate more actively and develop professional fluency.

Finally, ESP courses should maintain a strong connection with real professional
requirements. Cooperation between language teachers and military specialists can
ensure that course content reflects actual operational needs. This interdisciplinary
collaboration contributes to more relevant and effective training.

Teaching ESP in a military context is a complex but extremely important task in
contemporary military education. Modern security challenges demand specialists who

can communicate effectively in international and operational environments. Despite
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difficulties such as specialized terminology, mixed proficiency levels, limited
materials, and psychological barriers, these challenges can be successfully addressed
through communicative teaching methods, authentic materials, technology integration,
and professionally oriented instruction.

Effective military ESP training not only improves language competence but also
develops critical thinking, intercultural communication, and operational readiness. It
corresponds to the development of the hard and soft skills of the military personnel that
is crucial in the fast-changing military context. Therefore, continuous modernization
of ESP methodology remains essential for preparing military professionals capable of

functioning successfully in today’s global security environment.
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DEVELOPING SPEAKING SKILLS WITH THE HELP OF LOW

PREPARATION ACTIVITIES

Developing speaking skills of students often requires balancing rigorous
curriculum standards with the unpredictable nature of service. We want our learners to
speak fluently and confidently, but the reality is that high-stakes speaking tasks often
requires hours of preparation that many of us simply don’t have. High-preparation
activities often come with a “setup cost”-lengthy instructions and complex rules that
can create a barrier to entry and discourage immediate engagement. In contrast to

standard methods, low-preparation (low-prep does not mean low-value)
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activities are highly effective because they prioritize spontaneous interaction
over scripted drills. Low-preparation activities force students to rely on their current
linguistic resources, which is a core requirement of NATO STANAG 6001 proficiency.

Among the different approaches and techniques, much attention is devoted to
Dogme approach which is considered to be one of the recent trends in Teaching English
as a Foreign Language (TEFL). It is essentially “the slow food” movement of the
classroom.

Now let’s talk about Dogme method of teaching, its principles, and philosophy.

This approach is a pedagogical shift away from heavy textbooks and pre-planned
digital presentations, focusing instead on the raw material in the classroom: the
students. It incorporates learning through natural communication and interaction
between students. This approach is a breakdown of why it’s considered the ultimate
low- preparation (or “unplugged”) method It has its roots in an article by the language
education author, Scott Thornbury “A Dogma for EFL” (2000) [1].

The Dogme teaching approach was first distinguished by ScottThornbury — a
Curriculum Coordinator of the MA TESOL program and a practicing English language
teacher — in his articleA Dogma for EFL”(2000) where Thornbury criticized English
language teaching’s (ELT) over-reliance on published materials in classrooms, which
on his mind, make the language learning process complicated [1].

The alternative for this Thornbury and Meddings, ELT practicing teacher and
Thornbury’s adherent, see in a materials light approach to language teaching, which
helps avoid the limitations of per-prepared materials and allows for a more flexible,
learner-centered classroom

environment. Dogme language teaching is both a methodology and a mindset. It
emphasizes conversation-driven teaching and prioritizes emergent language and
student needs over materials [2].

Dogme has ten key principles [2]:

Interactivity(focuses on the social,communicative ineraction between teacher
and a student), Engagement (lessons are driven by the students’ own lives, interests,

and immidiate needs), Dialogic process (learning happens through conversation: the

30



dialogue is the syllabus), Scaffolding (the teacher supports and “fine- tunes” the
students’ naturally occuring output), Emergence ( language isn’t “pre-packed”, it is
taught as it arises naturally during task, Affordances (the teacher’s role is to optimize
language learning affordances through directing attention to emergent language, Voice
(encourages students to express their true selves rather than “artificial” personas),
Empowerment (students and teachers are empowered by freeing the classroom of
published materials), Relevance ( materials should have relevance for the learners),
Critical uses (encourages questioning of the status quo and the power dynamics of
language).

There are three precepts (later described by Thornbury as the “three pillars “of
Dogme) that emerge from the ten key principles [2] They formulated their
methodological pillars in the book “Teaching Unplugged” (2009), which can be shortly
listed as:

* Dogme is about teaching that is conversation-driven.

* Dogme is about teaching that is materials-light.

* Dogme is about teaching that focuses on emergent language [3].

Later, those 10 principles were transformed into the three core pillars of Dogme:

Conversation-driven teaching, Materials light approach, Emergent language.

Conversation-driven teaching

Conversation- driven teaching of Dogme matches the principles of the
contemporary communicative approach — teachers organize learners in real- life
communication, stimulating them to be more engaged in the accuracy of their message
for genuine and authentic social interaction [2]

Materials light approach

Materials light teaching or also known as Unplugged approach considers that
student-produced material is preferable to published materials and textbooks, to the
extent of inviting teachers to take a 'vow of chastity' (which Thornbury and Meddings
have since pointed out was "tongue-in-cheek) and not use textbooks [2].

Emergent language
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Dogme considers language learning to be a process where language emerges
rather than one where it is acquired. Dogme shares this belief with other approaches to
language education, such as task- based learning. Language is considered to emerge in
two ways. Firstly, classroom activities lead to collaborative communication amongst
the students. Secondly, learners produce language that they were not necessarily taught.
Despite focusing on fluency, Dogme does not abandon accuracy. Dogmetists maintain
that, language rather than being acquired — will emerge’ [2]. Teachers must react to
this emergent language and it should be more memorable as it comes from students’
desire to communicate [2]. This approach provides an opportunity to “elicit, teach and
practice the kind of structures that the exam will test, but to retain the immediacy and
engagement of real content” [2]. The role of the Dogme teacher is to be attentive to the
students’ needs and responses and to maximize language learning opportunities by
drawing their attention to the characteristic of the language which emerges.

While the Dogme approach has its benefits, it also has some drawbacks.
Teachers have to be skilled at guiding conversation and adjusting to each student’s
needs, which takes flexibility [2]. Despite the challenges, the Dogme approach has
shown to be a helpful “tool” for ESL teachers who want to make a more authentic,
engaging learning environment for their students. By focusing on conversation and
interaction, personalizing lessons, and using authentic materials, teachers are able to
help their students to foster their speaking skills and become better at language in
today’s globalized world.

Here are several compelling activities regarding the application of this approach:

My world.

This 1s a very good Dogme slot for showing your students that you are interested
in their place of living (cities, towns). It is also useful for diagnosing problems with
question formation. You can write on the board the different cities (towns) the students
come from or the area in the city where they live. Have them write appropriate
questions in their notebooks. Then get student to ask and answer the questions about
their cities (towns), while you make a note of any language gap.

Free time.
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Ask your students what they did at the weekend or before coming to class. Trying
to involve all the other students by asking if they did the same things or if they would
consider doing it. This activity tends to generate language for recommendation, such
us [ strongly recommend, It is worth to visit, You should visit it one day, It’s a good
1dea to visit it, but it depends on the class.

Complete the sentences

The teacher writes on the board a series of prompts, like the following:

I will....;...1s the most terrible thing I have ever seen; I can’t stand......
because........ ; You wouldn’t see me frustrated/unhappy......... ; ’mnotableto........ ;
I wish I could....... because........

The teacher can either work with the whole class or split it into smaller groups.
Ask the students to complete the sentences any way they like. Whatever activity the
teacher chooses or whatever Dogme moment arises in a lesson, either planned or
genuinely unplanned, it is the teacher’s responsibility to orchestrate that moment well
so that all the students get involved in the same topic and give their contributions.

What’s on today?

The teacher asks students to report on something they have seen on TV or read
in the newspaper recently. Involving the other students in the class by asking them if
they have seen or read about it and what their opinion is. The teacher can also gives the
students follow-up work by asking them to write a short summary about what was on
the news that particular day.

Whatever activity the teacher chooses or whatever Dogme moment arises in a
lesson, whatever planned or genuinely unplanned, it is the teacher’s responsibility to
orchestrate the moment effectively, ensuring all students engage in the same topic and
contribute to the conversation. A Dogme teacher must be sharp, alert, and adaptable,
using every opportunity for meaningful conversation practice. This approach
encourage teachers to include Dogme slots in their classes so that real communicative
needs and target language emerge.

In conclusion, it should be stressed that though proponents of the Dogme

approach already interpret it as another form of the
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learner-centered methodology and critical pedagogy, the potential of this
approach remains to be seen and verified by fundamental scientific researches and
teaching experiments.
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TEACHING ENGLISH AND PROBLEMS OF INEQUALITY AND

PRACTISING

It is a well-known fact that English is the working language of most scientific
conferences and meetings all over the world. Great number of articles, textbooks,
lectures and monographs are published in English. English is more and more becoming
a medium for learning/teaching different subjects. Practicing skills of communication
in English meet some inequality and problems. Step by step Ukrainian specialists of
different branches have less difficulties with integration into the world scientific

environment as well as the EU market.
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The political, cultural, economic situation gives us the understanding and
importance of the general integrative tendencies in the development of new education
standarts corresponding to the European ones as well as to NATO Standardization
Agreement No0.6001 if we talk about militaries. The combination of profound
knowledge of specialty, good technical communication in English can help our
specialists to meet all requirements and to be prepared to competition in global society
as well as just to have better future. Teaching any foreign language should be
professionally oriented and cannot be separated from the process of training.

Our specialist should understand the merits of integration into NATO standards.
The formation and improvement of professional communication skills give chance to
our militaries establish professional partnership based on equality of opportunities.
Nowadays a lot of tasks are solved in a close cooperation of Ukrainian militaries and
our partners. To function effectively we must be able to acquire and integrate new
information, make judgments, apply information and reflect to learning. But there is
no single best program to learn English and there is no program for the teaching of
thinking.

We have rather complex and complicated problems of teaching and motivation
of getting knowledge because of realization it. We mean the extremely negative
influence of social, political and economic inequality existing nowadays both among
people and the countries. We are sure that different kinds of inequality are deeply
rooted in the inequality of educational systems. The task must be solved by our
teaching community is to reduce the gap between educational systems of our country
and the European ones. The teaching community of our Academy do all possible
actions to improve our educational programs, integrate them due to the requirements
of NATO Standardization Agreement Ne 6001.

The organization of language testing in the Armed Forces of Ukraine is governed
by the requirements of a number of guideline documents, namely:

1. “Project for the Basic Principles of the Language Training for Personnel in

the System of the Ministry of Defence of Ukraine” as of August 8, 2019.
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2. “Project for the Methodological Recommendations on the Language Testing
Organization in the System of the Ministry of Defence of Ukraine” as of August 8,
2019.

The Ukrainian STANAG 60001 Test Specifications fully complies with the
BILC (Bureau for International Language Co-operation) requirements.

Actually, we are trying to reduce inequality between our education system and
the country-partners ones in accordance with the theoretical and methodological
language testing principles and provide the basis for the Ukrainian STANAG 6001
English language test development.

English teaching means not only preparing learners to receive a language
proficiency certificate in accordance with the NATO 6001 Test results but the
preparation of future military specialists for using English for various purposes. The
main ones are communication with foreign colleagues serving and working at the same
problems; oral and written reports presenting; taking part in different discussions,
conferences, lectures reading; delivering of information in any forms needed; finding
and extracting easily the information necessary for own researchers so on.

If our graduates are to function effectively in our reality, we need to use any
available advanced technologies as well as English textbooks professionally oriented.
In practice good Military English textbooks are not numerous but they really exist.
Vast opportunities of modern media and modern technologies are used by educators
all over the world. Our teachers can use YouTube channel because it contains
enormous amount of video content and some of which is highly exploitable online at
classes. Here, there is the richest source of online military videos to use by educators
and just militaries for learning specific language. It helps language learners focus on
military specific vocabulary as well as helping them practice their listening and
speaking skills. There is hardly any doubt that using the Internet resources gives both
to a teacher and a learner to enrich their teaching/learning experience raising
motivation and to hold their interest in learning English for special purposes.

Together with educators from country-partners we conduct different training

and acquaintance visits of our teachers and learners to the partner military centers,
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bases and Military Universities. The aim of the visits is making acquaintance with
training special military skills as well as practicing their English communication with
another foreign trainers, instructors and tutors in real situations. There, the teaching
staff and instructors are highly qualificative and maintain moral in their subordinates.
We are grateful for help and for our part we are trying to do our best in using and
sharing the whole knowledge we receive during our training. Actually, there exist a lot
of programs for militaries which stimulate the development of education and training
skills and they are based on principle of sharing of educational experience. Such
experience is extremely useful and worth further developing. It eliminates the
inequality gap existing greatly between our educational system and our partners ones.
It also means our closer cooperation and partnership.

Such approach to militaries and instructors’ training is dictated by today’s
political situation in Ukraine and in the world. It is impossible to estimate the process
of harmonization to a considerable extent.

Despite the challenges, Ukraine’s determination and resilience are driving it
towards a hopeful and positive future. Our learners acquire fundamental knowledge
and skills in general military subjects and specialized training in various aspects of
military education. This training includes combat tactics, vehicle maintenance, military
medicine, topography, intelligence operations, logistics, working with special
equipment and general military skills necessary for any military specialist. The military
education system offers a wide range of programs, including leadership and strategic
studies to prepare learners for various roles within the military. Our teachers and
instructors contribute a lot of efforts to the comprehensive training of officers for
Ukrainian Armed Forces.

During studying at the Academy our cadets have opportunity to train all military
practical skills on NATO bases abroad. The brightest ones could visit Britain. From
their point of view, the main purpose of being and training was to practice their English
language skills and share the knowledge they had acquainted at the Academy with
Ukrainian tutors and instructors. They also said “We gained valuable knowledge during

internship and traineeship. This was made possible thanks to the presence of
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professional tutors and instructors from Finland, Britain, Australia and the Netherlands.
Their commanders were true professionals and excellent leaders. They treated us like
professional soldiers.”

It 1s an incredibly great experience for our cadets that helps them grow
professionally. We realize that it is the only possible opportunity to our learners to
communicate with English speaking people outside of the home country. They can
show their abilities and skills effectively in such real situations. But there is still some
inequality and problems. Saying the truth, we should teach English for Military
Purposes from the first levels of the education. Our learners who visit NATO bases at
the first levels feel lack of knowledge of specific terms and professional military
vocabulary they need. The adaptation is easy in case of having enough professional
knowledge in English.

It is the most urgent need to set quality programs and performance standards and
to develop models of integration which link curriculum, instruction and assessment to
achieve the best possible efficiency of foreign language learning process and reduce
the educational gap between teaching/learning and practicing English in real life.
Eliminating of inequality in educational system should be recognized as the task of
paramount importance for our higher education teaching community.

We should admit as very truthful the work of our educational team at the
Academy aiming both at improving of educational programs and the integration into

the educational systems of Ukrainian country-partners.
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ENHANCING ACADEMIC ENGLISH TRAINING IN PEDAGOGY PHD
PROGRAMS AT THE MILITARY ACADEMIES OF UKRAINE:
CHALLENGES, GAPS, AND STRATEGIC DIRECTIONS
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In the context of globalization and increasing international cooperation in
scientific and security domains, Academic English Competence has become essential
for the PhD candidates, particularly in military pedagogy. However, existing training
systems often fail to ensure that graduates acquire the level of academic linguistic
competence required for effective participation in scientific communication.

This publication analyzes the key problem in Academic English instruction
within military PhD programs at the military academies of Ukraine and outlines
directions for its improvement.

The results of annual monitoring of PhD program graduates demonstrate that a
significant proportion of respondents’ experience difficulties in using English for
scientific purposes. Most graduates report that their level of English is insufficient for
performing academic tasks, which directly affects their professional development and
scientific productivity. This situation indicates the presence of systemic problems in
the organization of language training within Military PhD Programs.

One of the central issues is the mismatch between the content of the Academic
English course and the actual professional needs of PhD students. The course “English
in Scientific Activity” remains largely general in nature and is focused primarily on the
development of basic communicative competence. However, doctoral students require
advanced academic skills such as scientific writing, analysis of specialized literature,
preparation of research presentations, and publication of scientific papers in
international journals. Instead, the current curriculum focuses predominantly on basic
grammar and everyday communication, which does not meet the real demands of
academic work.

This imbalance is largely explained by the fact that the curriculum is based on
the CEFR framework (A1l — B2 levels), which is designed for general language
acquisition. In contrast, doctoral-level academic activity requires C1 — C2 proficiency,
which includes the ability to understand complex scholarly texts, produce logically
structured scientific writing, and participate in academic discourse. As a result,

graduates often lack the ability to independently analyze theoretical sources, structure
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arguments in accordance with academic conventions, and apply specialized
terminology in their field of research.

The problem is further complicated by the fact that entrance testing of candidates
is conducted using NATO STANAG 6001 standards, which measure general language
proficiency rather than academic discourse competence. Consequently, students may
meet formal language requirements but still lack the skills necessary for scientific
communication. In practice, this leads to situations where high-quality research is
rejected by international journals due to linguistic shortcomings rather than scientific
content.

Another important factor is the lack of interdisciplinary cooperation between
language instructors and subject matter specialists. The lack of coordinated curriculum
design results in the creation of a universal language course that does not take into
account the specific requirements of military pedagogy and military studies. As a
result, language instruction is reduced to completing standard exercises without
engagement in authentic academic genres such as scientific articles, literature reviews,
or research reports.

An additional limitation is the insufficient academic preparation of English
language instructors. Most teaching staff specialize in general English instruction and
do not possess adequate training in academic writing or scientific discourse. Only a
small number of instructors have experience in teaching research writing, citation
practices, or peer review processes. This discrepancy between instructor competence
and student needs significantly reduces the effectiveness of the educational process.
Furthermore, outdated teaching methodologies, particularly the grammar-translation
approach, continue to be widely used despite their limited effectiveness in developing
practical academic communication skills.

The lack of specialized instructional materials also contributes to the problem.
The textbook currently used in the program is designed for a broad audience and does
not address the specific needs of students in military pedagogy. Its thematic scope is
limited to general scientific topics and does not include discipline-specific terminology

or academic genres relevant to educational research. As a result, students are not
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adequately prepared to describe pedagogical experiments, analyze methodological
approaches, or present research findings in accordance with international academic
standards.

Motivation among PhD students represents another critical challenge. Many
students assume that their previous language education is sufficient and do not perceive
additional academic English training as necessary. Motivation tends to increase only
when language tasks are directly linked to their individual research, such as writing
articles or preparing conference presentations. However, such personalized integration
remains limited in practice. Additional barriers include fear of making linguistic errors
and limited institutional requirements for publication in international journals.

In order to address these challenges, a comprehensive reform of Academic
English training within Military Pedagogy PhD Programs is required. The curriculum
should be reoriented toward English for Academic and Specific Purposes, with a fo